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(5)Preface 


I have studied how leaders in the organisational practice can transform their leadership. 


Based on aesthetic performance leaders from 10 organisations in Denmark have experimented 
 with new ways to learning in their own practice. The leaders’ experiences and the impact of 
 those have contributed to design for transformative learning valuable for development of 
 aesthetic leadership. 


What seemed to be an appropriate approach to leaders’ learning as individual based experiments 
 ended with quite another approach, namely leaders’ learning trough collective sessions with 
 leaders from different sectors and leaders from the same management team.  


I hope my study will offer inspiration to leaders, their organisations and leadership programs, 
 when it comes to methods for learning in practice.        


I owe recognition to all participants in my empirical research, who believed that we can improve 
 leadership from a humanistic perspective based on aesthetic leadership and create leadership as 
 co-creation through collectives with others.  


To underline my acknowledgement, I quote this little fragment from Margaret Wheatley’s book 


‘Turning to one another’ (2009:23): 


Everything in the universe only exists because it is in relationship to everything else. Nothing 
exists in isolation. We have to stop pretending we are individuals who can go it alone.   
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(8)English summary 


The thesis presents the essence of my study of how leaders transform their practice through 
 aesthetic performance. The background of the study is leaders' need for learning in and through 
 practice, as an alternative to learning in classrooms and to leadership education programs. The 
 study is based on theories of aesthetic performance and transformative learning, and on 
 empirical studies through interventive methods within action research and ethnography.  


Transformative  learning  in  my  study  has  been  developed  based  on  aesthetic  performance 
 addressing  leaders’  learning  in  practice.  This  kind  of  learning  happens  when  leaders  become 
 aware of the potential for transformation of their leadership practice when they experiment with 
 aesthetic  performance  integrated  in  a  learning  process.  The  greatest  impact  in  relation  to 
 organisational transformation is, when leaders base their learning on a collective of leaders, which 
 seems to underpin leaders’ feeling of togetherness and encourage a shared understanding of the 
 prerequisites for changes in the organisational practice. Transformative learning takes place when 
 leaders sense what emerges and affect others in a way that lead to changes of their practice.   


In three separate topics, my study firstly explores how aesthetic performance affects leadership 
 at a personal level, secondly enhances transformation of leaders’ practice in the daily 
 organisational context and thirdly helps leaders to handle dilemmas when an overall learning 
 design is combined with the aesthetic. In my study of leaders’ practice through the different 
 topics, one topic builds on another.  


1) From the beginning of my study, the topic was how leaders as individuals can experiment 
 with aesthetic performance in their personal practice. I developed a series of specific 


interventive methods for leaders’ aesthetic performance, whereby the leader transports the daily 
 problems that occur as a social drama into an aesthetic drama, which leads to a new social 
 reality and to potential of changes of leadership practices. The convergence of the social and the 
 aesthetic drama makes transformation of leadership possible.  


Leaders experienced that they used body, thought and space as key elements in the aesthetic 
 performance, which taught them to experiment with leadership problems in a playful way 
 instead of struggling with the problems.  


I found that leaders can transform their leadership when they work with an interventive method 
 called model of the aesthetic embedded transformation (MAET). This model moves leaders’ 


senses and affect others in the organisation and opens up to new actions in leaders’ daily 
 practice.  


2)  However,  I  found  that  leaders’  aesthetic  performance  only  led  to  episodic  changes  in  their 
organisational practice.  Therefore  I decided to explore a new research topic, which focused on 
how leaders can integrate learning methods that lead to sustainable changes of their organisational 
practice. Through the second topic my intention  was to study how leaders could achieve more 
profound and fundamental changes based on their interventive methods.  



(9)The finding from the second topic was that leaders could change the organisation’s daily practice, 
 when the interventive methods were based on reflection. The method developed for study of this 
 topic was based on a technique where the leader, in the role of performer, is separated from others 
 in  their  role  as  audience.  The  technique  I  called  ‘The  Audience  Wheel’  consists  of  firstly  an 
 affective reflection on the leader’s aesthetic performance and secondly a perspectival reflexivity 
 focusing on the organisational potentials of the performance. It became apparent that the leader 
 experiencing others' affections, was able to carry out transformation in the daily practice.   


In relation to this second topic of my study, I found that transformative learning in leaders’ daily 
 organisational context first occurs, when leaders combine aesthetic performance with reflection 
 and reflexivity. The process that enabled the transformative learning took place in group sessions 
 with other leaders and members of the research team. In-between the group sessions, leaders had 
 to  experiment  with  aesthetic  performance  and  learning  processes  in  their  own  organisational 
 context.  The  second  topic  showed  clearly  that  the  strongest  impact  of  the  learning  processes 
 occurred in sessions with groups of leaders; especially leaders from the same management team 
 had a potential to complete organisational changes.   


3) I observed that, even though leaders in general pursued aesthetic performance in a suitable way, 
 they also experienced unsuccessful applications. This led to a question of how leaders can handle 
 dilemmas and resistance when they work with aesthetic performance in the organisation.  


My study explored how leaders can handle dilemmas, if their aesthetic performance is framed 
 through learning as liminal rituals, affective reflection and perspectival reflexivity. The finding 
 on the third topic was that leaders deal best with dilemmas through a whole learning design, 
 which integrates learning methods in processes where leaders’ performance is based on the 
 aesthetic.  


Apparently, through this learning design, leaders became aware of the potential of aesthetic 
performance, because they achieved a view on dilemmas as normal. This finding underlines that 
leaders need to organise learning in order to handle resistance to implementing the aesthetic in 
their daily organisational context.  



(10)Dansk resume  


Afhandlingen præsenterer essensen af min forskning i, hvordan ledere transformerer deres 
 praksis. Min forskning viser, at transformationen kan ske, når ledere gennem æstetisk 
 performance og kollektive læreprocesser åbner for forandringer af deres lederskab i en 
 organisatorisk kontekst.  


Baggrunden for forskningen er lederes læring i og gennem praksis, som supplement til læring i 
 klasseværelset og på lederuddannelsen. Forskningen har baggrund i teorier om æstetisk 
 performance og transformativ læring, og i metoder til interventioner inden for aktionsforskning 
 og etnografi.  


Gennem tre adskilte forskningsemner har jeg undersøgt, hvordan æstetisk performance kan føre 
 til ændringer af ledernes praksis i den organisatoriske kontekst, når ledere, i samarbejde med 
 andre engagerer sig i læreprocesser baseret på deres erfaringer med det æstetiske. 


De tre emner har hver deres afsæt, og har udgangspunkt i adskilte forskningsspørgsmål. 


Tilsammen udgør de bidraget til min forskning om lederes læring i praksis.   


Forskningsemne 1: I det første forskningsemne var spørgsmålet, hvordan lederes eksperimenter 
 med æstetisk performance kan ændre deres ledelsespraksis. Individuelle ledere 


eksperimenterede under dette emne med en metode, hvor de kunne forandre deres daglige 
 problemer gennem et såkaldt æstetisk drama. I stedet for at løse problemer, som ledere ofte er 
 nødt til i deres hverdag, gennem et såkaldt socialt drama, konvergerede de nu problemet til et 
 æstetisk drama, hvor de brugte metoden MAET (Model of Aesthetic Embedded Transformation) 
 som grundlag for at eksperimentere med problemet.  


Når ledere oplevede sammenhængen mellem det sociale og det æstetiske drama, fik de ofte mod 
 på at bruge æstetisk performance til at ændre problemer i deres praksis. Min forskning viser, at 
 ledere kan bruge MAET til at forandre deres ledelsespraksis, når de erfarer, at det æstetiske 
 drama ændrer deres håndtering af problemet.  


Selv om æstetisk performance blev oplevet som en brugbar metode, var det dog også en 
 udfordring for de individuelle ledere at anvende metoden som en integreret del af deres praksis.  


Desuden viste virkningen af den æstetiske performance sig at være episodisk og ikke føre til 
 varige forandringer. Derfor besluttede jeg at forske videre med udgangspunkt i et nyt 
 forskningsemne, som kunne udvikle metoder til at fremme mere bæredygtige forandringer i 
 lederes praksis. 


Forskningsemne 2: I det andet forskningsemne var spørgsmålet, hvordan æstetisk performance 
 kan føre til en mere vedvarende ændring af lederes organisatoriske praksis. Jeg anvendte 
 læringsteorier som grundlag for at ledere kunne reflektere over deres erfaringer med æstetisk 
 performance. Her var det metoder til refleksion over den påvirkning, der sker gennem æstetisk 
 performance, som blev udviklet for at lederen kunne forstå og dermed ændre sin daglige praksis.  


Resultaterne under forskningsemne 2 viste, at ledere kunne ændre den organisatoriske praksis, 
når de anvendte læringsmetoden ’The Audience Wheel’ i forbindelse med æstetisk performance, 
og når læringen skete i grupper med andre ledere. Læringsmetoden bestod i en struktureret 
refleksion i grupper, hvor lederen som ’performer’ var adskilt fra andre deltagere som 



(11)’audience’ i de seancer, hvor læringen blev gennemført. En del af ’audience’ fik opgaven at 
 reflektere gennem kroppen ud fra den påvirkning, de mærkede gennem lederens performance. 


Andre dele af ’audience’ fik til at opgave at reflektere over de perspektiver, der opstod gennem 
 lederens performance. Lederen samlede til sidst op på refleksionen og blev derigennem i stand 
 til at gennemføre forandringer i sit daglige lederskab.  


Den form læring der skete gennem ’The Audience Wheel’ skabte forandringer i lederes praksis, 
 når lederen oplevede et nyt perspektiv på problemer i den daglige praksis. Derved blev der skabt 
 grundlag for en organisatorisk transformation, som rakte ud over den personlige forandring. Især 
 ledergrupper fra egen organisation har i min forskning vist sig at have mulighed for at 


gennemføre mere radikale organisatoriske forandringer.  


Forskningsemne 3: I dette tredje forskningsemne var spørgsmålet, hvordan ledere håndterer 
 dilemmaer og modstand mod æstetisk performance i organisationen. Fokus i dette emne var 
 hvordan ledere, der oplever modstand og dilemmaer, håndterer situationen.   


Resultatet af min empiriske forskning viste, at ledere havde gode forudsætninger for at håndtere 
 dilemmaer, når de anvendte et samlet læringsdesign, hvor æstetisk performance indgik i en 
 sammenhæng med liminalitet og refleksive læringsprocesser.  


Man kan derfor sige, at æstetisk performance både åbner for modstand i organisationen, men 
samtidig også skaber mod og evne til at håndtere denne modstand, når æstetisk performance 
anvendes bevidst, og ikke kun tilfældigt.  
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(18)Introduction 


The purpose of the framework of this thesis is to unfold and clarify the research questions, the 
 core concepts, the research methods and the empirical part of my research project “Learning in 
 practice (LIP)”.  


The point of the research has been to explore why and how aesthetic based interventions lead to 
 transformation  of  leaders’  practice.  In  LIP,  the  exploration  of  these  interventions  led  to  a  new 
 conceptualization  of  transformative  learning,  which  means  a  learning  process  that  leads  to 
 changes  of  leaders’  daily  practice  in  an  organisational  context.  Aesthetic  performance  used  in 
 leaders’  interventions  means  performing  through  senses  and  reflections  on  affects  that  arise 
 though aesthetic performance. 


The study is based on action research1 in leaders’ practice, explored in three papers about learning 
 as aesthetic performance2, transformative learning3 and the effect of a learning design on aesthetic 
 performance4, which together comprise the contributions in my empirical study.  


The  three  papers  cover  how  action  research  entails  a  study  of,  firstly,  leaders’  aesthetic 
 performance  as  a  method  to  transform  their  practice,  secondly,  methods  aimed  at  the 
 transformative  learning  in  leaders’  daily  organisational  practice  and,  thirdly,  handling  of 
 dilemmas associated with aesthetic performance in the organisational context.  


The study in LIP has focused on:  


1.  How  leaders  can  transform  their  leadership  through movements  between  social  reality  and 
 aesthetic  performance,  when  they  actualise  the  potential  in  their  organisational  practice 
 through aesthetic-based interventions; 


       


1 81 leaders from ten different organisations have participated in LIP, in the form of both 
 individual and collective sessions, organised in groups of 3-4 up to 10-15 leaders (Appendix 1 
 and 2). Besides, 12 human resource consultants from 6 organisations have participated in 
 collective sessions.  A research team, including a specialist in body therapy, an experienced 
 visual artist and a facilitator of processes, has guided the collective sessions. There have been 
 68 individual sessions guided by a member of the research team and 52 collective sessions with 
 2 or more members of the research team. The individual sessions lasted 1½ hours and the 
 collective sessions 3 hours each. Furthermore, LIP included 4 days of kick off and follow-up 
 sessions for all leaders in the project plus colleagues, human resource agents and researchers 
 from different fields.  The empirical research lasted for a period of two years. 


2 Leadership through aesthetic performance - an empirical study of leadership development 


3Helth (2016): The Audience Wheel as a Technic to Create Transformative Learning, in: 


Developing public managers for a changing world, Emerald Insight 


4 A learning design to handle dilemmas in aesthetic-based leadership



(19)2.  How leaders’ practice can be studied through leaders’ self-observation, which becomes the 
 point  of  observation  for  the  researcher’s  analysis  of  the  leaders’  transformation  of  their 
 practice; 


3.  How the research process  itself  has  focused on experimenting and developing  methods for 
 transformative learning based on action research and ethnographic studies. 


In this thesis, I will unfold what learning through aesthetic performance is, and how theories used 
 in in my study have formed a basis for empirical research into leaders’ learning in, and through, 
 their practice. 


Background of my study – from classroom to practice 


As  LIP  has  explored,  leaders’  learning  in  practice  is  a  way  for  leaders  to  learn  from  their 
 organisational  practice, contrary to  the learning they  receive through  generic  and  theory  based 
 management education in the classroom or courses far from leaders’ everyday life. Through the 
 research process, it has been possible to study learning in the leaders’ own practice that engenders 
 transformation  of  their  leadership.  The  process  has  opened  a  source  of  learning  in  practice,  in 
 terms of methods targeted at leaders’ interventions, and has contributed to a new conceptualization 
 of transformative learning.  


My point of departure is that practice is a social process. The process is participatory, in that it 
 encompasses  the  lived  experience  that  constitutes  identity,  but  also  entails  a  materialisation  of 
 ideas  in  leaders’  practice  (Wenger  1998).  As  such,  my  study  defines  'practice'  in  relation  to 
 leaders’ organisational contexts, which give rise to new rationalities in leadership practices.    


From 2013, I had the opportunity to study leaders’ practice in ten public and private companies 
 in Denmark. Companies frustrated at the gap between management education and organisational 
 practice sponsored  and participated in  my  empirical  research.  This  gap between  education  and 
 practice  encouraged  me  to  study  how  leaders  can  develop  their  leadership  through  learning  in 
 practice.   I realised that I had to find interventive methods that could open leaders’ approach to 
 their organisational leadership in order to enhance potential to transform their practice. On this 
 basis,  I  preferred  a  methodology  that  could  explore  leaders’  learning  in  practice  through 
 interventions and self-observations from an inside-and-out position (Ladkin 2010, Grint 2005).  


The  background  of  my  study  is  the  critique  that  leaders’  learning  is  often  based  on  cognitive, 
 abstract, instrumental and disembodied methods (Vince, 2002, Gray 2007, Dey and Steyaert 2007, 
 Zundel 2013, Helth 2012). Learning methods should instead include explicit ways of learning that 
 activate  sensory  perceptions  and  aesthetic  awareness  in  leaders’  organisational  practice  (Mack 
 2012,  2015,  Gagliardi  2006,  Vince  and  Reynolds  2007,  Taylor  and  Hansen  2005,  Strati  2007, 
 2009).  


Based on this approach, I decided to study developing and testing learning methods in order to 
enable  leaders’  sensing  of  their  interventions  in  practice  and  their  learning  of  how  the  senses 
affected  others.  My  decision  also  included  the  inside-and-out  focus  to  be  explored  through 
leaders’ interventions in their daily practice. The lack of knowledge about learning in practice 



(20)would be reduced if my research could lead to a study of leaders’ methods to transform their own 
 practice through their own observations.  


To  create  a  platform  for  leaders’  learning  in  an  organisational  practice  I  decided  to  study 
 transformative learning, which is a learning approach that can change leaders' social practice and 
 sometimes also their identities (Lave and Wenger 1991, Wenger 1998, Argyris and Schön 1996, 
 Schön 1983, Mezirow 1992, 2009, E. Taylor 2007, 2009). To study how transformation unfolds 
 in and through leaders’ practice, I chose to conduct my empirical study based on action research 
 (McNiff and Whitehead 2011). The purpose was to create a learning environment that promoted 
 leaders’ potential to obtain the transformation they wanted and, in their own view, also needed. 


The transformation takes place through aesthetic interventions in leaders’ practice, which will be 
 unfolded below.  


Leadership based on aesthetic performance  


My approach to leaders’ practice is a social focus on leadership and a practice-oriented look at 
 learning (Grint 2005, Wenger 1998). Leaders’ social context in LIP is defined as a social drama 
 that remains locked until leaders learn to open their senses to new potentials in practice. Leaders’ 


way to learning in practice goes through a ‘socially constructed’ social drama, which is a condition 
 arising in leaders’ organisational contexts (Edwards 2015: 66). The social drama, as applied in 
 my study, is defined by the leaders themselves, and can converge with an aesthetic drama, when 
 leaders learn to play with the social drama through methods based on aesthetic performance. As 
 such, my study is limited to leadership as a practice based on aesthetic performance. 


My  empirical  study  has  clarified  that,  if  leaders  leave  the  social  drama  for  a  moment,  and 
 transform it into an aesthetic drama, they can make their leadership visible and sensing through 
 the flow between the two dramas. The aesthetic drama that has been unfolded in my empirical 
 study  through  leaders’  interventions  in  their  practice  has  proved  that  the  aesthetics  can  offer 
 leaders  fruitful  transformative  tools,  as  the  aesthetic  drama  can  release  the  social  drama  and 
 transform leaders’ practice (Schechner 1988/2003 and 2013).  


Thus  there  is  a  convergence  between  the  social  drama,  characterised  by  organisational 
 rationalities, and the aesthetic drama, characterised by affective responses in sensory systems as 
 spatial and human artefacts and bodily, kinaesthetic expressions (Coleman and Ringrose 2013, 
 Schechner 1988/2003, 2013). The convergence functions as a flow between the social drama and 
 the  aesthetic  drama,  and  forms  the  basis  for  the  transformation  of  leaders’  practice.  When  the 
 aesthetic drama replaces the social drama,  as my study has illustrated,  a  collapse of structured 
 distinctions and rules will occur (Massumi 2002:27). Thus leaders experience an openness that 
 can  create  a  new  approach  to  practice,  when  they  play  with  the  social  drama,  as  if  it  was  an 
 aesthetic drama.     


As  I  will  unfold  in  this  thesis,  the  social  drama  seems  to  block  the  way  leaders  see  ‘learning 
opportunities'. The social drama creates more of the same. If we look at studies of leadership as 
socially embodied, this leads to a theoretical understanding of leadership as a social phenomenon 
unfolded  in  an  interplay  between  individual  sense-making,  collective  cultures  and  institutional 
norms, depending on how situations are perceived by a leader (Ladkin 2013: 322). The aesthetic-



(21)based learning perspective rather observe learning as based on experiences interwoven between 
 the individual level and the collective, which emerges between our bodies (Coleman and Ringrose 
 2013:11). The example  below unfolds how the aesthetic-based experience emerges and affects 
 the leaders and other participants in the setting,  when they feel their bodies and the sensations 
 between them.        


This focus on learning in practice can help leaders to experience how the aesthetic drama is a way 
 to  create new forms of leadership and learning opportunities in  and through practice. Thus, as 
 researchers, we have to examine, explore and analyse whether, and how, action research can help 
 to  promote  and  cultivate  the  movement  between  social  and  aesthetic  dramas  in  ways  that 
 transform leadership into a beneficial practice for leaders and their organisations. The potential to 
 transform leadership emerges initially as virtual learning, when leaders experience that they may 
 transform their practice through their aesthetic-based experimental interventions. ‘Virtual’ means 
 that the new practice has not  yet occurred. After a while, the virtual can  be transformed into a 
 materialisation  of  the  potential  of  new  interventions  in  leaders’  practice,  and  become  a  real 
 transformation of their leadership in the organisational context. 


The transformation of leaders’ practice may lead to leaders’ appraisal of a better performance and 
 experience of enhanced quality in their practice; however, as unfolded above, leaders do not know 
 what will happen when they engage in aesthetic performance in the organisation.  In LIP it was 
 always the leaders who estimated whether the aesthetic performance led to better results in their 
 practice.    Sometimes  leaders  experienced  good  effects  of  their  performance;  sometimes  they 
 experienced  resistance,  when  dilemmas  occurred  in  relation  to  aesthetic  performance  in  the 
 organisation.    


Example of transformation of leaders’ practice 


The  example  below  illustrates  an  intervention  in  LIP  with  a  group  of  15  leaders  from  a 
 management group in a public organisation. Interventions in leaders’ practices often consist of a 
 number of smaller experiments, as is the case in the example below. These leaders experimented 
 with aesthetic performance with the intention of prompting transformation of their practice.  


The example is a snapshot from one of the settings in LIP, which illustrates how aesthetic-based 
 methods, in this example an experiment with clay, opened leaders’ awareness of their practice. 


The session led to leaders’ expression of the potential they have to transform their practice, as one 
of  the  leaders  reflected: My  figure  in  clay  shows  something  soft  that  appears  when  I  have  to 
concentrate on coaching of others. I have to concentrate mentally, find an inner peace, but also 
a presence, which involves vulnerability.  



(22)Before the aesthetic intervention, the research team guided the leaders through a liminal ritual 
 (grounding exercise where the leaders take deep breaths). The ritual made the leaders sense 
 their bodies. As an introduction to the experiment with clay, the research team asked the 
 leaders to close their eyes and sense which challenges in their social drama they had faced in 
 their practice as leaders. The research team now handed clay to the leaders and asked them to 
 create a figure of the social drama. The leaders had to conduct the experiment in silence, as an 
 experiment in the aesthetic drama. The picture to the left illustrates how the leaders work. 


There was complete tranquillity in the room when the leaders worked with the figures in clay in 
 the aesthetic drama. We asked the leaders to sense and feel the condition they experienced 
 when they made the figure in clay. The leaders were allowed to complete this experiment in 15 
 minutes, first with closed eyes and later with open eyes. One of the figures can be seen in the 
 picture in the middle. 


After this experiment, we asked the leaders to move to the floor, find a chair and sit in a circle 
 with other leaders, shown in the picture to the right. Now, the leaders were asked to sense their 
 bodily feelings. The research team continued: “Feel how the person next to you is affected by 
 what you have done. Feel what there is between your bodies now, where you have opened 
 yourself through the aesthetic drama. Feel the strength, vulnerability, and tranquillity between 
 you. How is your condition now? Open your eyes and look around. Try to share your sensations 
 with others in the room”.  


The research team asked the leaders to share their aesthetic experiences, one by one. The 
 person next to them had to retell the experience and illustrate the experience through a body 
 figure. 


The leaders who participated in this setting expressed in different ways how they were affected 
 by the experiments, as theories about the affective movements describe (Spinoza 2001, Massumi 
 2002). This affect occurred through sensations and emotions, when the leaders were sharing their 
 experiences with others in the room. The aesthetic-based processes always included leaders’ own 
 interpretations  of  the  event  why  the  leaders  had  to  express  their  responses  to  the  aesthetic 
 performance in the setting, and their observations and interpretations of the performance. 


The methods for leaders’ interventions in their practice through aesthetic performance, as in the 
 example,  enabled  leaders’  sense  based  observations  of  their  practice,  because  they  learned  to 
 observe from an inside-and-out position. This means that the leaders learned to use their senses 
 before they used their cognitive abilities to analyse and estimate the impact of the aesthetic based 
 experiment.  


The aim of the aesthetic intervention in LIP was to enhance transformation of leaders’ practice 
 and reflect theories of interest for the study of their learning process in practice. On this basis, I 
 will define transformation as:  


1.  A sensation where leaders open their senses and affect others;  


2.  An aesthetic-embedded response to events based on bodily sensory perceptions; 


3.  A  transformation  based  on  reflection  and  reflexivity  on  aesthetic  based  experiences  as 
potential for changes in leadership practices;  



(23)4. An awareness of the importance of aesthetic performance that enhances new interventions. 


That means that the aesthetic-based methods for interventions in leaders’ practice can be assessed 
 as different forms of learning in practice. 


The methods developed for transformation of leaders’ practice are based on an abductive research 
 method  and  elaborated  through  exploration  of  core  concepts  through  empirical  interventions. 


Thus methods for leaders’ interventions in their practice had to be developed, in order to study 
 leaders’ transformation of their practice from new perspectives.


Thesis content 


After this introduction, I first unfold the two research questions in order to explore transformative 
 learning, when learning is integrated in aesthetic performance and used as interventions based on 
 action research.  


Secondly, I unfold the core concepts in LIP, i.e. the models of social drama and aesthetic drama, 
 the  learning  concept,  including  affective  reflection  and  perspectival  reflexivity  and,  finally, 
 liminality as rituals used in LIP to conduct transitions between spheres. 


Thirdly, I unfold the theoretic background of my study, namely theories of aesthetic performance, 
 transformative learning, action research and ethnography.  


Fourthly, I present the research methods in order to clarify the way methods have been developed 
 based on an abductive approach.  


Fifthly,  I  present  the  findings  of  my  research  by  way  of  five  categories  of  methods  used  for 
 interventions, and categories of indicated impact of interventions in leaders’ practice related to 
 applied methods of aesthetic performance. 


Sixthly, I briefly present each paper in the thesis 


Seventhly, I discuss a perspective on future studies of transformative learning in leaders’ practice, 
 based on results from the project. 


Eighthly, I leave room for the three papers in the thesis.    


Research questions 


Below,  I  unfold  the  two  research  questions  in  my  study  of  leaders’  learning  in  and  through 
 practice. The first question is focused on aesthetic performance as a method of transformation of 
 leadership, and the second question on how aesthetic performance can integrate learning methods 
 in order to enhance transformation of leaders’ organisational practice.   


The  research  questions  are  answered  through  a  research  process  that  builds  on  an  abductive 
approach, which will be unfolded later in this thesis. Furthermore, the core concepts, unfolded in 
the next section of the thesis, are both the basis for the empirical research, and empirical findings 
obtained through the LIP project.   



(24)In order to clarify the connection between research questions and findings, I present an overview 
 in Fig. 1. The first research question leads to the first finding of a Model of Aesthetic-Embedded 
 Transformation  (MAET),  which  also  develops  a  core  concept  for  leaders’  interventions  in 
 practice. The second research question leads to the second finding of a learning method called the 


‘Audience  Wheel’,  which  develops  another  core  concept.  The  third  finding,  based  on  both 
 research  questions,  occurred  as  a  clarification  of  the  use  of  a  learning  design,  when  leaders 
 implement aesthetic performance in organisations, and leads to the third core concept.   


      


Figure 1: Overview of main findings related to research questions 
 First research question 


Leaders participating in LIP were instructed to include aesthetic performance in their practice as 
 a method of performing interventions based on action research. The purpose was to answer the 
 research question: How can leaders transform their practice through aesthetic performance?  


In  order  to  answer  this  research  question,  I  have  developed  a  series  of  specific  interventive 
 methods for leaders’ aesthetic performance in their organisational practice. My purpose was to 
 develop an aesthetic approach to leaders’ transformation of their leadership in order to develop 
 their capacity to change their leadership in creative ways. This required the leaders to be able to 
 both sense and affect others by these interventions. In the research process, I planned, guided and 
 observed  leaders’  experiences  with  the  aesthetic  performance  through  their  use  of  interventive 
 methods.  


The knowledge of interest to this first research question made me conduct aesthetic interventions 
 as action research  over  a longer period, as  development  of new aesthetic interventive methods 
 would seemingly not take place as ‘a once-and-for-all’ intervention. Through interventions based 
 on  aesthetic  performance,  leaders  gained  the  potential  to  transform  their  leadership  when  they 
 learned to ‘play with’ social drama, which I have unfolded in the first paper: Leadership through 
 aesthetic performance - an empirical study of leadership development.  


Findings related to 
 research question 1 
 unfolded in paper 1


Aesthetic 
 performance as drama 


can transform 
 leadership practice


Basic finding: MAET 
 (model of aesthetic-


embedded 
 transformation)


Findings related to 
 research question 2 
 unfolded in paper 2


Learning methods 
 enhance transformative 


learning in leaders'      
 daily practice 
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 Wheel (reflection through 


separation of performer 
 and audience)


Findings related to both 
 research questions 
 unfolded in paper 3


Aesthetic performance 
 requires a learning 


design to get 
 implemented


Basic finding: Awareness 
 of the potential of 
 aesthetic performance 


prevents dilemmas



(25)The  purpose  was  that  leaders  should  develop  methods  for  aesthetic  interventions  in  order  to 
 change the social drama, which is a ‘place’ where they are often confronted with problems they 
 find difficult to deal with. Through the aesthetic interventions, leaders learned to convert the social 
 drama  to  experiments  in  the  aesthetic  drama  through  movements  of  body,  thought  and  space, 
 revealing potential for transforming the way they lead.   


When the leaders conducted aesthetic-based experiments in practice, they were able to transform 
 the  social  drama  into  an  aesthetic  drama.  However,  based  on  my  empirical  findings,  leaders’ 


experiences were primarily based on individualised interventions, without reflections on how the 
 experiences affected others in the organisation. This was why I decided that aesthetic performance 
 required a guided, organised learning process, which should take place with facilitation from the 
 researcher.   


The  knowledge  of  interest  in  studying  leaders’  learning  in  and  through  practice  led  to  a 
 methodological requirement for leaders’ self-observation of their experiences, which served as an 
 important  point  of  observation  for  me  as  the  researcher.  From  an  outside  position,  I  could  not 
 gauge the essence of learning in practice: the leaders themselves had to be fieldworkers in order 
 to observe and translate the learning going on in practice.  


In  the  few  collective  sessions  I  conducted  in  the  initial  phase  of  the  empirical  research,  the 
 interventions led to the transformation of leaders’ practice, which individual interventions did not 
 the same way lead to. Therefore, I decided that to study leaders’ transformation of their practice 
 required collective sessions, if the transformation had to be explored in the leaders’ organisational 
 practice.  


Second research question  


The challenge of answering the first  research question  in relation  to  leaders’ transformation  of 
 their  practice  prompted  me  to  formulate  the  second  research  question: How  can  leaders  learn 
 aesthetic  performance  that  leads  to  transformation  of  their  organisational  practice?  As  stated 
 above,  the  individual  interventions  in  leaders’  practice  seemingly  did  not  lead  consistently  to 
 transformative experiences.  


As aesthetic performance as isolated experimentation does not transform leaders’ practice, this 
 led to a twofold challenge when I had to answer my second research question:  


1. How could I explore how leaders’ experiments with aesthetic performance transform their 
 leadership when they use the aesthetics in their organisational context? and 


2. How could I develop appropriate learning methods which would bevalid and reliable for 
 my study of leaders’ transformation, based on their aesthetic experiments?  


The  two  aspects  address,  firstly,  the  exploring  of  leaders’  experiments  in  practice  based  on 
appropriate learning methods and, secondly, the development of learning methods suitable for my 
study  of  leaders’  transformation  of  their  practice.  Until  I  had  developed  methods  suitable  for 



(26)experimentation,  I  was  not  able  to  study  the  impact  of  leaders’  learning  in  practice  based  on 
 aesthetic performance.  


The  consequence  was  that  I  had  to  explore  how  methods  for leaders’  learning  of  aesthetic 
 performance could be organised in order to create the basis for leaders’ transformation  of their 
 organisational practice. In order to study leaders’ learning in practice, aimed at transformation of 
 their organisational practice, the empirical study had to include other interventive methods than 
 aesthetic  performance  appropriate  for  transformation  of  leaders'  practice  in  the  organisational 
 context. Therefore, I decided that leaders had to learn to reflect on their experiences to transform 
 their practice in order to answer the second research question. Thus, I as researcher had to develop 
 learning methods to enable the leaders to prepare, train, and observe their aesthetic performance. 


This was why I decided to integrate theories of reflection and reflexivity in creation of learning 
 methods.  


When I found that aesthetic performance did not per se lead to transformation of leaders’ practice, 
 the knowledge of interest was how to motivate leaders to engage in aesthetic-based experiments 
 and explore how they could both experiment with, and observe their own practice. Based on my 
 empirical findings and theoretical studies, I decided that leaders had to receive more guidance and 
 orchestration  of  their  learning  processes,  in  order  to  enhance  their  learning  of  the  aesthetic 
 performance in their organisational context.  


The purpose was to create a point of observation for my analysis of leaders’ learning in practice, 
 which  was  based  on  the  leaders’  experiences  and  not  on  my  subjective  aspiration  as  action 
 researcher. The balanced connection between the methodological development and the research 
 subject was necessary, if I as researcher should be able to judge the impact of leaders’ learning in 
 practice.  


When answering the second research question, I found a need for an overall learning design that 
 would heighten leaders' awareness of doing aesthetic performance. The purpose was that leaders 
 should  be  able  to  recognise  the  social  drama  through  methods  of  embedded  aesthetic 
 transformation (MAET). Their bodies should be able to remember aesthetic performance as an 
 answer to the social drama when it recurred in their practice. Although I did not want to base the 
 learning on cognitive methods, my claim was that transformative learning first takes place when 
 leaders  combine  their  experiences  of  aesthetic  performance  with  different  reflection  based 
 learning methods (Sutherland 2013).  


In my empirical study, I developed methods to explore how leaders could transform their 
 practice, and it seemed that liminal rituals (Van Gennep 1960) and orchestrated reflections could 
 facilitate a more permanent transformation of leaders’ practice. Transformative learning in 
 leaders’ practice, when they experiment with aesthetic performance, is explored in the second 
 paper about a learning technique I have called the “audience wheel”: “The Audience Wheel as a 
 Technic to Create Transformative Learning.” 


Furthermore,  my  empirical  research  has  revealed  that,  even  though  leaders  in  general  pursued 
aesthetic performance in a suitable way, they also experienced unsuccessful applications. These 



(27)experiences  had  to  undergo  in-depth  study  of  how  aesthetic  performance  may  complicate 
 leadership in the organisational context. This sometimes happened when leaders wanted to apply 
 aesthetic performance in their daily practice and did not consider that they could meet resistance. 


My  study  has  explored  how  leaders  can  handle  dilemmas,  when  they  engage  in  aesthetic 
 performance conducted through liminal phases, affective reflection and perspectival reflexivity.  


I  have  developed  an  overall  learning  design  which  has  shown  to  have  an  impact  on  leaders’ 


transformation in practice, when they learn to include the learning design in processes based on 
 aesthetic performance. Furthermore, the learning design also implies awareness of the impact of 
 aesthetic performance, in order to keep the leaders attention on possible negative reactions when 
 using aesthetic performance in an organisational context.  


Given  awareness  to  aesthetic  performance,  it  seems  leaders  will  be  able  to  handle  dilemmas 
 related to aesthetic performance, because they realise how they can actively work with their own 
 potential in practice through aesthetic performance. Furthermore, they will be able to attain even 
 better impact, when they engage in aesthetic performance integrated in  a  learning design. This 
 kind  of  experience  with  aesthetic  processes,  when  dilemmas  related  to  aesthetic  performance 
 occur,  is  presented  in  the  paper: A  learning  design  to  handle  dilemmas  in  aesthetic-based 
 leadership. 


Core concepts in LIP 


To unfold the basis for my study of developing of methods for leaders’ learning in practice, I will 
 present the core concepts in my research.  


During the action research in LIP, I explored how the development of aesthetic-based learning 
 methods in leaders’ practice can be unfolded. The most significant elements in the overall learning 
 design have been the coherence and continuity between social drama, liminality, aesthetic drama, 
 affective  reflection  and  perspectival  reflexivity,  see  Fig.  2.  These  elements  are  linked  to  core 
 concepts unfolded below.  


As shown in Fig. 2, the interventions in the transformative process started with the social drama, 
 where the leaders experienced problems in their daily practice as leaders. Leaders were asked to 
 find examples of their social drama. From there, leaders should transmit the social drama through 
 a liminal ritual into the aesthetic drama. This happened, i.e. when the research team guided the 
 leaders  through  a  grounding  exercise before  the  aesthetic-based  experiment.  After  the  liminal 
 phase, the research team asked leaders to perform in the aesthetic drama.  


Other  participants  in  the  sessions,  who  observed  the  performing  leader/leaders,  were  normally 
touched by the aesthetic performance, which they expressed through affective reflections. From 
there the learning process changed into a perspectival reflexivity, which included a reflection on 
the potential of the aesthetic based performing of the problem. After these two kinds of reflections, 
the leaders and other participants finished the transformative process with another liminal ritual, 



(28)which  brought  them  back  to  their  social  practice,  now  often  in  a  transformed  role  and  with  a 
 different approach to the social drama.  


The data from my empirical study has been coded (Appendix 3) and serves as a background for 
 the significant elements in in the learning design aimed leaders’ transformation of their practice 
 (fig. 2)  


Figure  2:  Significant  elements  in  the  learning  design  aimed  leaders’  transformation  of  their 
 practice  


   


I had to explore how action research could enable my study of leaders’ transformation of their 
 practice  and  how  I  could  develop  and  facilitate  transformation  processes  based  on  aesthetic 
 performance  in  and  through  leaders’  practice.  This  study  was  based  on  clearly  marked  core 
 concepts as key elements in developing leaders’ transformative learning. 


The core concepts in LIP: 


1.  Model for aesthetic-embedded transformation (MAET); 


2.  “The Audience Wheel” including affective reflection and perspectival reflexivity; 


3.  Liminality as rituals to promote transition from one state to another.


The core concepts could also be called a conceptual framework, because they comprise different 
 subcategories. However, I have chosen the simpler ‘core concepts’, in order to keep an overview 
 of the structure during the research process.  


The purpose of the core  concepts is to align the research questions with the  empirical study in 
 LIP, in order to frame the object of my study. The core concepts are also the basis for developing 
 methods aimed at leaders’ interventions in their organisational practice. Furthermore, to be able 
 to measure the impact of the interventions, a coherent methodological approach was necessary, 
 as I will explore later in this thesis.     


The core concepts will be unfolded below.  


First core concept: model for aesthetic-embedded transformation (MAET)  


LIP focused from the beginning on leaders’ experiments with aesthetic performance, based on a 
 specific model that is characterised as a flow between a social drama and an aesthetic drama, as I 
 have  named  the  model  of  aesthetic-embedded  transformation  (MAET).  This  was  the  first  core 
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(29)model in the leaders’ experiments in practice during the empirical research (Fig. 3). This approach 
 is inspired by performance studies and anthropology and was initially developed by Turner (1969, 
 1979), Schechner (1988/2003) and McKenzie (2001).  


Figure 3 presents the model of the aesthetic-embedded transformation (MAET), as a flow between 
 the social and the aesthetic drama. This model has been used as a basis for all interventions in 
 leaders’ practice. The further development of learning methods is also based on this core concept.  


Fig. 3: Model of aesthetic-embedded transformation (MAET) 


The two dramas cross-feed and can be seen as a relationship with specific enactments that move 
 between the social drama, defined as feedback that works ‘in the world’, and the aesthetic drama, 
 defined as feedback that works ‘on consciousness’, which means that leaders become aware of 
 the impact of opening up, when they work with aesthetic performance (Schechner in McKenzie, 
 2001: 91). Feedback theorises how transformation takes place, the more the feedback processes 
 move  as  the  flow  between  the  social  and  the  aesthetic  drama.  The  social  drama  consists  of 
 processes in everyday life, which means administrative behaviour, leadership practice and other 
 forms of organisational rationalities and the risk of increasing problems. When the social drama, 
 and  the  performing  that  is  common  in  this  drama,  converge  with  the  aesthetic  drama  and  a 
 performing  different  from  the  social  drama  is  expressed,  there  will  be  feedback  to  the  social 
 drama, which has transformative potential (Schechner 1988/2003, McKenzie 2001). 


The  link  between  social  drama  and  aesthetic  drama originates  from  the  anthropologist  Victor 
 Turner  (1969).  The  model  came  to  life  again  through  Richard  Schechner,  who  brought 
 experiences from his work and research in the postmodern theatre into the model (1988/2003). 


Later,  Jon  McKenzie  (2001)  further  developed  the  model  into  a  theory  of  feedback  loops, 
 intending to develop an immanent “meta-meta model”, based on different performative fluxes and 
 opened up by the limen of performance management and performance studies (McKenzie, 2001: 


89). Besides, I draw on Hansen, Ropo and Sauer (2007), who conceived the idea that leaders have 
 to engage in aesthetic performance, when they want to follow their desire to do things better.  


Aligned  with  the  idea  of  changing  social  realities  through  aesthetic  performance,  Levi-Strauss 
 (1969) has called aesthetic-based transformation ‘from raw to cooked’ as a paradigm of culture-
 making  (Schechner  1988/2003).The  MAET  model  may  help  leaders  to  escape  from  the  often 
 hidden  and  negative  responses  inside  the  social  drama  and  to  get  started  with  the  ‘journey’ 


between the two dramas, as a feedback process. This journey may then trigger the potential in the 



Social  drama 



Aesthetic  drama 



Social 

drama 



(30)social drama, when the transformation of leaders’ acting in the social drama is released through 
 the aesthetic performance.  


Sharing this view of the feedback process as a flow between the two dramas, McKenzie (2001) 
 stresses that liminal rite also enhances the cyclical process, when participants in the process are 
 firstly separated from the daily life for a certain period of time and then reincorporated back into 
 it. These rites have been integrated as a part of LIP with the purpose of marking the difference 
 between the two dramas.  


In LIP the social drama and the aesthetic drama are defined as follows:  


 The social drama is defined as a part of leaders’ daily life where everyday problems occur, 
 and  habits  are  caused  by  an  often  instrumental  approach  to  leadership,  which  may  prevent 
 leaders from changing their practice the way they want. Leaders may try to change the social 
 drama from the drama itself, but often they do not succeed in achieving the desired changes.  


 The  aesthetic  drama  is  the  place  for  leaders’  creative  experiments  in  playing  with  their 
 everyday problems from the social drama. When performing as an aesthetic drama, leaders 
 have an option to do something different from what they do in the social drama for a limited 
 period of time, often 5  – 20 minutes. Despite the limited time for the aesthetic drama, this 
 drama seems to hold the potential to change leaders’ approach to their everyday problems and 
 can  lead to  transformation of their leadership, if  they  become  aware  of the potential in  the 
 ongoing flow between the two dramas.   


The leaders in LIP had to experiment with aesthetic performance as interventions in which the 
 social drama moves on to the aesthetic drama through the limen between the two spheres; and, in 
 a transformed performance, flows back and changes the social drama. When the flow between the 
 two dramas is embedded in the leaders, which happens if leaders learn to sense their doings, their 
 bodies will remind them of the potential for aesthetic performance. 


This learning occurred in LIP through aesthetic performance carried out in the form of processes 
 in which leaders acted through breathing, silent walking, a sigh, smiling, or tuning in with their 
 body,  drawing,  making  body  figures  etc.  They  performed  without  knowing  how  the  sensation 
 would affect others and then also themselves as leaders.  


In  addition,  Thrift  (2008)  has  argued  that  sensation  and  intensity  often  get  lost  in  the 
 representational techniques of the social sciences; however, this may not happen if a performative 
 organisational  geography  is  attuned  to  the  material,  embodied,  affective,  and  multiple  sites  of 
 organising (Beyes and Steyaert, 2011: 83). This is also an argument why this first core concept 
 that opens for sensing through performative actions, was developed through many different kind 
 of experiments in leaders’ practice. 


During the sessions in LIP, the leaders either recounted their experiences based on experiments 
in their individual practice, or carried out aesthetic performances in settings with others, where 
they  also  reflected  on  their  experiences  with  the  aesthetic-based  experiments.  The  reflections 
unfolded below ended up being the second core concept. 



(31)Second core concept: The audience wheel based on reflection and reflexivity 


A focus I perceived from performance studies (Schechner 2013) was the view of the relationship 
 between  the  performer  and  the  audience  that  led  to  ‘set  ups’  in  my  action  research,  where  the 
 leader  ‘as  performer’  and  other  participants  in  the  sessions  ‘as  audience’  had  shifting  roles. 


Frances  Harding  (2004)  saw  the  audience-performer  relationship  as  an  opportunity  to  create  a 
 suspension of the ordinary rather than a suspension of reality. The performer may at one time be 
 acting  a  ‘role’  and  at  another  time  present  the  ‘self’,  which  means  that  a  representation  is  not 
 required in order to convince the audience of an ‘other’ as a role outside the ‘self’ (Schechner 
 2013:  176).  This  means  that  a  person  moves  between  the  presentation  of  ‘self’  and  the 
 representation of an ‘other’. 


With that background I developed the second core concept called “The Audience Wheel” where 
 performer and audience have shifting roles. However, to clarify this second concept, I will first 
 unfold how the interventions through body, space and thoughts affected both the leader and others 
 who observed the aesthetic performance. The affects led to development of this concept, which 
 reinforced the aesthetic-based learning from MAET.   


I  found  that  leaders’  aesthetic  interventions  in  practice  occurred  in  the  form  of  movements  of 
 body, space and thought. When the words and bodily expressions were coordinated in a truthful 
 way, it had a strong impact on the audience, who were affected by the performance (Schechner 
 1988/2003). Aesthetic performance can be expressed in terms of the way it affects others. When 
 leaders in LIP engaged in aesthetic performance, they often sensed a coherence between the three 
 elements in the aesthetic drama illustrated in Fig. 4. 


      


Fig. 4: Three elements of the performer’s sensing that affects the audience 


Affects involve both body and mind, and are reflected by human beings, who are eager to achieve 
a “greater perfection” (Spinoza 2001). According to Spinoza, the body informs the thoughts of 
our potential, when we are affected by senses. As such, the figure of body-thought-space means 
that  leaders  are  able  to  understand  events  as  drivers  of  organisational  life  across  their  present 
bodies, from which sensory experiences emerge (McCormack, 2007). This sense-based approach 
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