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(5)In line with the preamble of the Universal 
 Declaration of Human Rights whereby ‘every 
 individual and every organ of society, …, shall 
 strive by teaching and education to promote 
 respect for these rights and freedoms…’, many 
 institutions and individuals have contributed, 
 and are continuously committed to advancing 
 respect of human rights and freedoms. 


Since its inception in 1945, United Nations 
 Educational, Scientific and Cultural 
 Organization (UNESCO) has been at the 
 forefront of the promotion of principles 
 and values of human rights in and through 
 education. Education is the most powerful 
 means for the building of peace in the minds 
 of men and women. The Organization has 
 been closely collaborating with its partners for 
 achieving this challenging mandate. 


Recently launched UN Secretary-General’s 


“Education First!” initiative aims at promoting 
 educational responses to global challenges 
 of forging more just, peaceful and inclusive 
 societies. One of the three priorities of the 
 initiative is fostering global citizenship. It is a 
 key opportunity for UNESCO to highlight the 
 importance of the values, attitudes and skills 
 which lie at the heart of human rights education.


The contribution of the Danish Institute for 
 Human Rights, as the national human rights 
 institution of Denmark, to this joint effort through 
 their education, training and communication 
 activities, is highly acknowledged by the 
 international community. This toolbox is based 
 on the knowledge and experience attained 


through human rights education by the Institute 
 both in Denmark and abroad. It is informed and 
 inspired by universal human rights instruments, 
 the work of the Office of the United Nations High 
 Commissioner for Human Rights (OHCHR) and 
 UNESCO, framed by the World Programme for 
 Human Rights Education (2005-ongoing) and 
 other key international frameworks, as well as 
 the work of civil society organ and academia. 


As a practitioners’ guide to planning and 
 managing human rights education it mainly 
 focuses on life-long education for adults and 
 youth. The toolbox is an example of hands-
 on HRE: in planning it addresses background 
 analysis, programme development and 


evaluation, followed by human rights education 
 management and human rights education 
 activities.  


Hopefully this toolbox will give an impetus 
 to on-going efforts made by our partners in 
 different regions of the world, and serve as 
 inspiration for educators in both formal and 
 non-formal education settings in particular 
 as a means of fostering respect for human 
 rights and forging necessary competencies for 
 tomorrow’s global citizens. 


Soo-Hyang Choi
 Director 


Division of Education for Peace and Sustainable 
 Development


Education Sector
 UNESCO
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(6)ABOUT THE TOOLBOX


Human rights education is central both 
 to the dissemination of knowledge about 
 human rights and also to the promotion of a 
 universal respect for, and observance of, all 
 human rights and fundamental freedoms. As 
 a National Human Rights Institution (NHRI) 
 the Danish Institute for Human Rights (DIHR) 
 has a clear mandate to inform and educate 
 about human rights in a national context, and 
 the Institute has done so since its foundation 
 in 1987. However, DIHR also works extensively 
 abroad, with partners in countries such as 
 Afghanistan, China, Mali, Malawi, Nepal, Turkey 
 and Ukraine. These national and international 
 experiences have provided an extensive 
 resource base of practical experience and 
 hands-on methodologies for developing and 
 implementing different kinds of human rights 
 education. The aim of this toolbox is to make 
 our human rights education experiences and 
 methodologies available to our colleagues 
 and partners and to provide concrete tools to 
 practitioners on planning, implementing and 
 evaluating human rights education. We hope 
 it will contribute to the global endeavour to 
 build and promote a universal culture of human 
 rights. 


While a number of publications on human 
 rights education already exist, this toolbox 
 builds on DIHR’s experience-based learning 
 approach that, in addition to dealing with 
 substantive human rights issues, focuses 
 on how teaching methodology and the 
 establishment of a human rights-based 
 learning environment contribute to the 


promotion of human rights. Moreover, it 


presents easily accessible overviews, guidelines 
 and activities to guide the busy practitioner who 
 has little time to spend on lengthy theoretical 
 discourses. 


THE PURPOSE OF THE TOOLBOX
 The toolbox aims to contribute to the 
 creation of a universal culture of human 
 rights, specifically by strengthening the 
 effectiveness of human rights education to 
 build and reinforce people’s knowledge, skills 
 and attitudes. We want to contribute to an 
 ongoing learning process among educators 
 on how to strengthen educational planning 
 and implementation, through a structured and 
 systematic approach based on the background 
 knowledge of participants, with clear objectives, 
 and where human rights-based principles 
 are reflected in the content as well as in the 
 methodologies applied. 


TOOLBOX TARGET GROUPS
 The toolbox targets human rights and 
 development practitioners who work to 
 promote human rights through education. 


It can be used by both beginners and 


experienced educators – as a tool for reflection 
 and as an aid for educators to help them 
 to become even more effective at creating 
 change. The toolbox is relevant to both project 
 and course managers, and to assistants as well 
 as facilitators and presenters. 


TOOLBOX CONTENTS


The toolbox is not directed towards developing 
 education programmes for a specific target 
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(7)group, e.g. a specific age group, group of 
 professionals or a specific human rights theme. 


It introduces methods that can create a learning 
 environment that is conducive to human rights 
 education (Chapter 1 What is Human Rights 
 Education?), gives advice on the educational 
 planning process (Chapter 2 Planning Human 
 Rights Education), and on the practical 


management of the learning situation (Chapter 
 3 Managing Human Rights Education). 


Chapter 4 Human Rights Education Activities 
 presents examples of interactive activities, 
 representing a variety of learning methods 
 and teaching aids, which you as educator can 
 use directly in your programmes, or adapt to 
 your specific target group and human rights 
 theme. The activities mostly target adults and 
 young people but can be adapted to even 
 younger target groups. Chapter 5 comprises 
 the annexes to the other chapters and contains 
 references to other human rights education 
 material including activities aimed at different 
 target groups.


TERMINOLOGY


The pedagogical approach and methodology 
 presented in the toolbox apply to all types 
 of education programmes. Thus the term 
 education programme is used throughout 
 the toolbox rather than course, workshop, 
 conference, etc. The term educator is used 
 to encompass those persons involved in the 
 planning and management of the education 
 programmes, as well as the facilitators and 
 presenters of the programme.


ABBREVIATIONS & ACRONYMS
 CAT  Convention Against Torture
 CEDAW   Convention on Eradication of 


Discrimination Against Women
 CERD   Convention on the Eradication of 


Racial Discrimination
 CoE  Council of Europe


CRC  Convention on Rights of the Child
 Danida  Danish Development Assistance
 DFC  Danida Fellowship Centre
 DIHR   The Danish Institute for Human 


Rights


HRBA  Human Rights-Based Approach
 HRE  Human Rights Education


ICCPR   International Convention on Civil and 
 Political Rights


ICESCR   International Convention on 


Economic, Social and Cultural Rights
 NGO  Non-Governmental Organisation
 PANEL   (HRBA  principles): Participation; 


Accountability & Rule of Law; Non-
 discrimination, equality & vulnerable 
 groups; Empowerment; Linkages to 
 the human rights framework


UDHR   The Universal Declaration of Human 
 Rights


UN  United Nations



(8)describes human rights education as: all types 
 of education, training, information and learning 
 activities that contribute to “… the prevention 
 of human rights violations and abuses by 
 providing persons with knowledge, skills and 
 understanding, and developing their attitudes 
 and behaviours, to empower them to contribute 
 to the building and promotion of a universal 
 culture of human rights”.1


Chapter 1 presents the history and background 
 of human rights education and its pedagogical 
 origins in order to establish what is central to 
 creating a learning environment conducive to 
 human rights education. The central points can 
 be captured in the following ‘top 10’ of human 
 rights education: 


OVERVIEW


Human Rights Education (HRE) is key to the 
 implementation of human rights. In order to 
 implement human rights as a practice in our 
 daily lives, the rights-holders need to know 
 their rights and possess the attitude and skills 
 to claim them, and the duty-bearers need 
 to know their human rights obligations and 
 possess the attitude and skills to respect, 
 protect and fulfill human rights. Human rights 
 education can be defined as a way to build and 
 strengthen human rights knowledge as well as 
 the required attitudes and skills. 


On 19 December 2011 the UN Assembly 
 adopted the UN Declaration on Human Rights 
 Education and Training. The declaration 



1. WHAT IS 



HUMAN RIGHTS  EDUCATION? 


FIGURE 1 Strengthening rights-holders ability to claim rights and duty-bearers ability to fulfil 
 obligations through human rights education.


Implementing Human Rights through 
 Human Rights Education


Claims 
 rights 
 from


Fulfill 
 obligations 
 towards
 Duty-Bearer


State is the primary


Rights-Holder
Individuals (& groups)
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The international instruments also envisage 
 that HRE should be non-discriminatory and 
 inclusive with special attention to vulnerable 
 groups. Moreover, the ICESCR General 
 Comment 13 of 1999 states that the role of 
 education is both a human right in itself and an 
 indispensable means of realising other human 
 rights, adding that [education is a] means to 
 empowering marginalised and vulnerable 
 groups to lift themselves out of poverty and 
 obtain the means to participate fully in their 
 communities. 


Regional instruments also emphasise the 
 importance of human rights education in the 
 promotion of human rights. For instance, 
 Article 25 in the African Charter on Human 
 1.1 HISTORY AND FRAMEWORK 


For more than 60 years human rights education 
 (HRE) has been at the core of promoting 
 a universal culture of human rights. The 
 preamble to the mother of all human rights 
 instruments, the 1948 Universal Declaration 
 of Human Rights (UDHR), reads that “every 
 individual and every organ of society” should 


“strive by teaching and education to promote 
 respect for these rights and freedoms…” Most 
 core conventions have provisions that reinforce 
 this obligation on states to use HRE to promote 
 knowledge of human rights standards and 
 principles in general, and the instruments 
 they are written into, in particular.2 Thus, in the 
 Convention on the Rights of the Child, Article 
 29 includes one of the latest standards on HRE.


TOP 10 OF HUMAN RIGHTS EDUCATION


Human rights education should:


1.  Build knowledge, skills, values and attitudes


2.  Create action and change to build and promote a universal culture of human rights
 3.  Clearly link and refer to the human rights system, instruments and standards 
 4.  Promote participation and empowerment


5.  Promote accountability and rule of law


6.  Promote non-discrimination, equality and the protection of vulnerable groups
 7.  Be learner centred


8.  Be contextualised, concrete and local


9.  Apply interactive and participatory learning methodologies
10. Be well planned and managed



(10)for life in a pluralistic democracy. In 2010 the 
 Council of Europe Charter on Education for 
 Democratic Citizenship and Human Rights 
 Education3 entered into force with detailed 
 recommendations for the Europeans states’ 


work on HRE. 


During the last two decades an international 
 policy framework for HRE has been developed 
 with recommendations on how to conduct 
 HRE; stipulating what form, content and 
 methodologies are to be used. In this 


connection, the World Conference on Human 
 Rights made a recommendation in 1993 for4
 a UN Decade for Human Rights Education 
 (1995–2004) with the broad objective of 
 and Peoples’ Rights, provides that state 


parties have the duty to promote and ensure 
 human rights contained in the charter through 
 teaching, education and publication. The 


additional protocol to the American Convention 
 on Human Rights in the area of Economic, 
 Social and Cultural Rights, Article 13, reads 
 that education should strengthen respect 
 for human rights, ideological pluralism, 
 fundamental freedoms, justice and peace. In 
 a European context Recommendation No. 


R (85) 7 of the Committee of Ministers on 
 Teaching and Learning about Human Rights 
 in Schools of 1985 has directed HRE work 
 emphasising that all young people should learn 
 about human rights as part of their preparation 


Declaration on Human Rights 
 Education and Training 2011
 World Conference, Vienna, 1993 
 HRE Decade, 1995-2004
 WPHRE I, 2005-2009
 WPHRE 2, 2010-2014


UDHR


CERD (art. 7), CESCR (art. 13), 
 CEDAW (art. 10), CRC (art. 29), 
 CAT (art.10)  


CRC art. 29: ‘... the education 
 of the child shall be directed 
 to: ... b) The development of 
 respect for human rights and 
 fundamental freedoms ...’


UDHR Preamble: ‘... every 
 individual and every organ 
 of society [should] strive by 
 teaching and education to 
 promote respect for these rights 
 and freedoms ...’


UN Declaration on HRE & 


Training art. 2: ‘... human rights 
 education should provide 
 persons with knowledge, skills 
 and attitudes to empower them, 
 to contribute to the buliding and 
 promotion og a universal culture 
 of human rights,


UN


FIGURE 2 The International Framework for Human Rights Education
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addressed. It is not enough that the learners 
 know about human rights, they also need to be 
 able to act upon that knowledge to defend their 
 rights and those of others. In order to achieve 
 this, learners need the skills to apply, promote 
 and protect human rights and the attitudes and 
 values to actually do so. 


assessing needs, formulating strategies, 
 strengthening programmes and capacities and 
 developing learning material for both formal 
 and non-formal education.5


That decade was followed by the World 
 Programme for Human Rights Education 
 (WPHRE) phases 1 and 2 which respectively 
 focus on state primary and secondary 
 education, WPHRE I (2005–2009), and on 
 human rights training programmes for teachers 
 and educators, civil servants, law enforcement 
 officials and military personnel, WPHRE II 
 (2010-2014).6 All these efforts have culminated 
 in the UN Declaration on Human Rights 
 Education and Training7 of 2011 that in many 
 ways summarises the earlier guidelines and 
 recommendations.


1.2 LEARNING DIMENSIONS: WHAT 
 SHOULD HUMAN RIGHTS LEARNERS 
 LEARN?


In all types of education there is always a 
 learner who is required to learn something – 
 but what exactly should human rights learners 
 learn? In the UN Declaration on Human Rights 
 Education and Training it is determined that 


“…human rights education should provide 
 persons with knowledge, skills and attitudes to 
 empower them, to contribute to the building 
 and promotion of a universal culture of human 
 rights’.8


These three learning  dimensions; knowledge, 
 skills, and attitudes or values have been 
 highlighted as central to all types of education 
 since 1956 when Benjamin Bloom described 
 them as ‘Blooms Taxonomies’. Bloom wanted 
 to challenge teachers to strive for a more 
 holistic form of education, which was of greater 
 use for and had a higher impact on the learners. 


In human rights education, it is crucial that 
 all the three learning dimensions are firmly 


KNOWLEDGE


VALUES/ATTITUDES SKILLS


FIGURE 3 Learning Dimensions 


Learner



(12)Examples of human rights learning points within the three learning dimensions are given in the table 
 below.


KNOWLEDGE


•  Human rights instruments and mechanisms


•  International, regional, national human rights 
 systems


•  Three dimensions of human rights (civil and 
 political, economic, social and cultural, as well 
 as collective rights)


•  History of human rights


•  Human rights’ background in philosophy, 
 religion, law and politics


•  Human rights principles: 


  ·  Universality, inalienability, indivisibility, 
 interdependence & interrelatedness, non-
 discrimination, equality & vulnerable groups;


  ·  Participation & empowerment; 


  · Accountability & Rule of Law


SKILLS


Analytical skills: 


•  Apply human rights to reality: 


Identify the human rights at 
 stake 


•  Identify human rights 
 violations or shortcomings


•  Distinguish human rights 
 violations from ordinary crime


•  Critical thinking; distinguish 
 between fact and opinion


•  Be aware of prejudice


Interactive skills: 


 •  Active listening


•  Respect different points of 
 view


•  Express own opinions


• Cooperate in group work 


Problem-solving skills: 


•  Finding human rights 
 information incl. how to use 
 instruments and reports 


•  Make decisions, use 
 judgement


•  Solve conflicts and problems


•  Make democratic decisions & 


build consensus


•  Plans & tools for enhancing 
 human rights in structures & 


systems learners are part of


VALUES/BEHAVIOUR


•  Respect for self and others


•  Value diversity


•  Building self-knowledge and self-awareness 


•  Take responsibility for own actions and build a 
 sense of social responsibility


•  Confidence in own role and ability to 
 contribute to human rights enhancement


•  Assess and understand others’ motives 


•  Realise and address own and others’ 


prejudices


•  Curiosity and an open mind


•  Empathy and solidarity – commitment to 
 support people denied their rights


EXAMPLES OF HUMAN RIGHTS LEARNING POINTS WITHIN THE THREE LEARNING 
DIMENSIONS9
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To capture the unique character of human 
 rights education another set of learning 
 dimensions is often added, namely education 
 about, for and through human rights, as 
 expressed in the UN HRE declaration: 


a)   About human rights, which includes 
 providing knowledge and understanding 
 of human rights norms and principles, 
 the values that underpin them and the 
 mechanisms for their protection;


b)   Through human rights, which includes 
 learning and teaching in a way that respects 
 the rights of both educators and learners;


c)   For human rights, which includes 


empowering persons to enjoy and exercise 
 their rights and to respect and uphold the 
 rights of others.10


Human rights educators should apply the 
 three learning dimensions when defining 
 learning objectives and while developing 
 and implementing educational programmes, 
 ensuring that the programme addresses all 
 dimensions. Of course learners will not be 
 able to acquire a comprehensive knowledge 
 of all human rights instruments, or all the 
 skills necessary to apply them; nor indeed will 
 they be able to change all their attitudes. The 
 educator will still have to choose what to focus 
 on and what to leave out, in accordance with the 
 course aims, and participants’ learning needs 
 and background. Thus these learning points 
 should always be focused and angled further 
 in accordance with the focus of the course or 
 education session being conducted, and they 
 should also reflect learners’ backgrounds, for 
 example their age and level of maturity.


KNOWLEDGE


VALUES/


ATTITUDES


SKILLS
 Education through HR


FIGURE 4 Learning Environment and Methods


Learning Environment & Learning Methods Education about HR


ACTION
Education for HR



(14)PANEL – THE HUMAN RIGHTS-BASED APPROACH PRINCIPLES:


Participation


Accountability and the Rule of Law


Non-discrimination, equality & vulnerable groups
 Empowerment


Linkages to the human rights framework – system and standards


is described, ideally, as, “… based on the 
 principles of the Universal Declaration of 
 Human Rights and relevant treaties and 
 instruments”. 


At DIHR we have found that the Human 
 Rights-Based Approach (HRBA) can help to 
 operationalize human rights principles into 
 classroom practice as well as providing a 
 guideline for the planning and monitoring of 
 education programmes. 


Originally developed as a method to apply 
 human rights to the practice of development 
 programming DIHR has found HRBA to be a 
 useful guideline for all kinds of human rights 
 implementation, including that of planning 
 and carrying out human rights education. 


HRBA insists that we take the rights-holders 
 and their entitlements and the corresponding 
 duty-bearers and their obligations as a starting 
 point in the analytical understanding as well 
 as presentation of human rights. In a human 
 rights education context this is relevant both 
 when identifying target groups for education 
 programmes and when planning and 


presenting the programme. At the beginning 
 of this chapter this terminology is also 


addressed on a general level in relation to the 
 understanding of human rights education. 


HRBA, moreover, insists that we as educators 
 define our learning objectives in relation to 


‘About’ here in many ways covers what in 
 Bloom’s learning dimensions is called 


knowledge, although some references to skills 
 and values/attitudes can also be found. ‘For’ 


refers to the aim of making learners able to act 
 upon what they have learned. ‘Through’ adds 
 in that the educator should ensure that the 
 learning environment and learning methods 
 also respect and promote human rights in 
 practice. This will be addressed in the next 
 section. 


1.3 THE HUMAN RIGHTS-BASED 
 APPROACH: HOW SHOULD HUMAN 
 RIGHTS LEARNERS LEARN?


Learners are not only influenced by what you 
 present, but how you present it. This means that 
 if you want your learners to understand how to 
 be inclusive and not to discriminate, the way you 
 act and how you organise the programme will 
 have to reflect that. In other words, if you want 
 your learners to become participatory citizens, 
 you should give them space to voice their 
 opinions and share their experiences. We call it 
 to ‘walk the talk’ or ‘practise what you preach’. 


To address the human rights learning 
dimensions, the human rights educator has 
therefore to create a learning environment 
and use learning methods which respect 
and promote human rights. In the UN 
HRE Declaration human rights education 
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the mechanisms that monitor them. Human 
 rights are not just beautiful ideas floating in 
 space; they are legal instruments based on 
 strong human values that we have agreed 
 upon internationally, regionally and nationally. 


By ratifying them, States have agreed to 
 fulfil these rights, and ensure that there are 
 mechanisms in place to monitor how they are 
 being implemented. The human rights system 
 legitimises our work and what we teach and 
 raises it above the level of good intentions.


This HRBA principle of linkages to the human 
 rights framework reflects the application 
 of what we noted under the human rights 
 dimension of ‘knowledge’ or what the learner 
 should learn, in the previous section. To apply 
 this principle to human rights education means 
 that you must be very clear about what human 
 rights you are addressing in your education 
 sessions and where they originate. This is done 
 by relating overall learning objectives and 
 session aims to specific rights and standards – 
 and to the HRBA principles listed above. Any 
 relevant gaps and recommendations found, for 
 example, through the UN treaty body system or 
 by a UN special rapporteur are identified, and 
 the actual rights in the text are presented at 
 -or they are looked up as part of – an education 
 session. Learners should be aware of the 
 human rights system that the human rights are 
 embedded in, and build the skills to navigate 
 within it and make use of it. 


Linking to the human rights system also 
 ensures a holistic treatment of human rights 
 to reflect their inalienability, indivisibility, 
 interdependence and interrelatedness as the 
 action-oriented principles which ensure the 
 PANEL principles are followed and adhered to. 


Participation and Empowerment


Participation and empowerment go hand in 
 hand and are very much interlinked in practice. 


In the practice of human rights education, 
 human rights standards; i.e. what human rights 


are to be addressed? Finally, the human rights-
 based approach principles provide a guide to 
 every step of the educational programming 
 process, including context analysis, programme 
 design, the implementation process, as well as 
 monitoring and evaluation.


The human rights-based approach principles 
 can be captured in the acronym PANEL:11
 In the following section we will focus on 
 reviewing the significance of HRBA principles 
 for HRE practice in the classroom. The impact 
 of HRBA as a framework for planning will be 
 addressed in chapter 2. 


Although acronyms are good at simplifying 
 complexity and present concepts in a way that 
 is easy to remember, we will not follow the 
 order of the PANEL acronym here, but rather 
 present the principles in their logical sequence 
 and context. We will also show how these 
 principles are interlinked and interrelated as, 
 indeed, all human rights are. Although you will 
 find human rights specialists who will highlight 
 one or the other principle to be THE MOST 
 important principle cutting across all others, 
 what you will learn here is that they are all 
 equally important and are mutually reinforcing. 


At the end of the section a table presents an 
 overview and summary of the principles for 
 easy reference.


HRBA PRINCIPLES: 


Linkages to the Human Rights Framework, 
 System and Standards


Whereas the other principles are action-
oriented, this principle forms the foundation 
and the basis of human rights education. As for 
other types of human rights implementation, 
human rights education should be firmly linked 
to the human rights instruments – the articles 
in the conventions and the human rights 
standards which are stipulated there – and on 



(16)applying this principle means placing the 
 learners’ experiences, knowledge and 
 reflections at the centre by regarding them 
 as the starting point in the sessions, and by 
 using examples which are close to their reality 
 and interests. Underline the importance of 
 learners and their background knowledge 
 and experiences by including thorough 


presentations of the participants, and offering 
 everyone the opportunity to present who they 
 are, what background and resources they bring 
 to the learning environment and how they can 
 contribute to it. 


The physical environment is also important, as a 
 welcoming and pleasant learning environment 
 shows respect for the learners and a willingness 
 to take them and their efforts seriously. This 
 includes making sure that the venue is tidy and 
 clean, that there are, for example, flowers on 
 the table, coffee and tea and snacks and maybe 
 even lunch provided. Ensure too that the 
 schedule includes adequate breaks and that 
 the venue is both easy to access and find for 
 participants. Last but not least, arrangements 
 should be made for learners with special needs 
 so they can take part on an equal footing with 
 their peers (a topic we will return to when 
 discussing the principle of non-discrimination, 
 equality and vulnerable groups). 


Reflecting this principle also means engaging 
 learners in the education sessions through a 
 variety of interactive and participatory learning 
 methods and giving them responsibility for 
 the learning process, through participant 
 presentations etc. We should strive to engage 
 those who find it difficult, and to show all that 
 their participation is recognised and makes 
 a difference by listening and by reacting to 
 learners’ opinions and suggestions. It is also a 
 good idea to arrange institutional visits where 
 learners can experience being listened to by 
 duty-bearers or NGOs and to discuss with them 
 as equals, face to face. 


Discussing and clarifying participants’ roles as 
 rights-holders, and perhaps as duty-bearers 
 as state representatives, and what they can 
 do personally to follow up on and act upon 
 human rights from their position is very 
 important both to this principle and to the 
 follow-up on it. Don’t leave learners without 
 any idea of how to act upon what they have 
 learned. It is often beneficial to bring together 
 learners from both duty-bearers and rights-
 holders and their spokespersons in NGOs as 
 participants in the same course, or to get them 
 to meet in a specific session. This will help 
 to establish opportunities for joint action and 
 present channels for participation that learners 
 can continue to work with after the course is 
 finished. 


Accountability & Rule of Law


Broadly speaking, if you apply this principle to 
 human rights education means that you set 
 up acceptable and justifiable rules and then 
 follow them in practice. This principle should 
 be applied early in your planning process as 
 it helps you to clearly express your learning 
 objectives, to relate these to your learners’ 


needs, to reflect them in the programme 
and sessions, and to be ready to adjust your 
programme as you get a clearer understanding 
of those needs. However, this does not mean 
that you have to abandon your programme 
– your thorough context analysis right at the 
start of the course or session will have already 
guided you in the right direction – but you 
may have to vary your examples, the time you 
spend on different issues, or perhaps add a new 
session. Thus a Learning Needs Assessment 
before the course or session, and/or at the 
beginning of the course or session is important, 
and creates the basis upon which learners can 
demand educators to deliver a course that 
corresponds to their needs. Educators should 
be ‘held accountable’ for both content and the 
process itself through on going evaluations 
that can be implemented by the participants 
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of the education programme and makes the 
 learners co-responsible for its progress and 
 everyone’s continuous learning, as well as for 
 creating a good learning environment.


Educators should also consider their own 
 role in creating an environment conducive to 
 learning in relation to these principles. This 
 means, for example, ensuring that they arrive 
 on time and manage time, providing workable 
 schedules and allowing for adequate breaks. 


It also means making sure that equipment 
 such as PowerPoint and sound equipment, 
 is in working order before sessions start, and 
 that printouts are ready on time, etc. Again this 
 shows that you are being accountable, that you 
 practise what you preach which will encourage 
 participants to do what they agreed to at the 
 beginning of the programme. 


Non-discrimination, Equal Treatment and 
 Vulnerable Groups


If we apply this principle to educational 
 practices, this entails considering how to 
 establish a diverse group of participants, with 
 the inclusion of minority and marginalised 
 groups including women, the disabled, the 
 young and elderly, and a representative range 
 of racial, ethnic, religious and language groups 
 and sexual orientations and gender identities . 
 As a starting point you need to apply diversity 
 thinking in defining the target group and 
 selection criteria, but you should also consider 
 how to ensure that the programme invitation 
 reaches and gets the attention of vulnerable 
 groups. Be careful not to develop unnecessary 
 selection criteria that will either discriminate 
 against certain groups or be an insurmountable 
 obstacle to others. Also, remember to address 
 participants’ special needs in terms of e.g. 


special dietary or religious needs, if they 
 are disabled, or have a condition or special 
 needs that you should take into account in the 
 planning of the education programme.


themselves e.g. after the session (set aside 
 time to reflect and address it), at the start of 
 each day, at the end of each week, or at the end 
 of a course. In relation to educational activities, 
 this principle is also about practising what 
 you preach – and thus follows the principles 
 outlined here. 


Learners should be made mutually accountable 
 for the learning process and the outcome 
 of the course or session. Educators should 
 show the way but also establish practices that 
 give room for the learners to engage and be 
 accountable for the joint process, as was also 
 addressed under the previous principle. One 
 way could be by jointly agreeing to ground 
 rules for the learning environment e.g. insisting 
 that participants are active, listen to each other 
 and raise hands before speaking, or other 
 rules which learners or educators find relevant 
 and necessary. In this way, responsibility is 
 shared with participants and all are mutually 
 responsible for the process. 


This principle can also be addressed by 
 discussing duty-bearers and rights-holders 
 in an education session, as mentioned in the 
 principle above, and an examination of the 
 role the learners have and can take to promote 
 human rights in their context. This you can 
 choose to take a step further, by helping 
 participants to devise action plans or project 
 proposals on how they can work with human 
 rights after the session or course. 


The morning session activity addresses several 
 of these points at the same time. Here the 
 learners, in small groups, take it in turns to 
 arrange and implement a session each morning 
 that: a) expresses participants’ main learning 
 points, and how they can use them in their work 
 at home; b) evaluates and gives suggestions 
 for the day ahead and; c) they conduct a small 


‘energiser’. This activity helps to create a 
regular stream of feedback in the direction 



(18)they possess. Asking participants to introduce 
 themselves by making a personal coat of arms 
 is one activity which is good at achieving this. 


Ahead of the education programme or session 
 try to think of how you can present and involve 
 the different resources the participants bring 
 to the room, e.g. in the form of language, 
 traditions and talents. A simple way to do 
 this is to initiate ‘energisers’. For example, 
 in multinational groups you can all sing your 
 national anthems at the same time, or each 
 nationality can show or teach the rest of the 
 group a traditional dance from their country. 


The table below presents an easily accessible 
 overview of what the application of the HRBA 
 principles for human rights education mean in 
 practice, in terms of what learning environment 
 and learning methods to strive for. It also 
 provides examples of activities and classroom 
 routines to apply. If you have internet access 
 we recommend you watch DIHR’s film: ‘Human 
 Rights Education and Learning Methods’.12
 To apply equal treatment to the learning 


environment is also about creating a space 
 where all have equal opportunities to 


participate in the different ways they can. Thus 
 the educators should make a special effort 
 to include marginalised groups, but also to 
 challenge any discriminatory patterns and 
 underlying prejudices that may occur among 
 participants. This should be done carefully, 
 with consideration for the cultural and social 
 context. For example it can be addressed in the 
 way in which you compose groups for group 
 work, and take input from participants in whole 
 group discussions. 


Bear in mind that treating all participants 
 equally is not necessarily the same as treating 
 them all the same. For example, you might 
 need to make special allowances for women or 
 ethnic minorities in the room if you want to get 
 their opinion, or even to intervene if you sense 
 they are not being given a chance to speak. 


Make sure to underline how diverse the group 
 of participants is and all the different identities 


Linkages to the human 
 rights framework – 
 system and standards


Link learning objectives to human rights standards and principles
 Incorporate mechanisms and monitoring reports into the programme
 Address the international, regional and national systems


Keep a holistic focus on human rights incl. inalienability, indivisibility, 
 interdependence & interrelatedness


Describe the history of human rights and its background in philosophy, 
 religion, law and politics


Examples of activities:


•  Learning goals referring to human rights system and standards


•  Human rights timeline


•  Is this a human rights violation?


•  Rephrase CEDAW


HRBA PRINCIPLE  LEARNING ENVIRONMENT AND LEARNING METHODOLOGIES
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Participation and 
 Empowerment


Accountability and
 the Rule of Law


Non-discrimination, 
 equality & vulnerable 
 groups


Participation and empowerment go hand in hand


Interactive methods that activate participants’ experiences,  
 knowledge & reflections 


Engage participants, create responsibility, active participation
 Create space for expressing thoughts and ideas


Ensure everyone is heard 


Bring duty-bearers and rights-holders together when possible
 Examples of activities:


•  Participant introductions incl. Coat of Arms activity


•  Morning sessions 


•  Participant presentations


•  Group work


•  Participant assignments


•  Institutional visits


Set clear learning objectives and be accountable to them
 Respond to participants’ needs 


Practice what you preach/ walk the talk
 Stick to timings and other agreed rules


Introduce the concepts of duty-bearers and rights-holders
 Make participants mutually responsible for the learning and the 
 learning environment


Example of activities:


•  Ground rules 


•  Learning needs assessment – and follow-up


•  Morning sessions


•  Evaluations and follow-up


Address equality when defining target group, selecting participants  
 and making groups


Be inclusive for learners with special needs 


Create a space where all have equal opportunities to participate
 Respect cultural diversity and recognise holidays celebrated in  
 different cultures


Treating all participants equally is not necessarily to treat them all the 
 same


Challenge discriminatory patterns and underlying prejudices among 
 participants and educators


Example of activities:


•  Ground rules


•  Ask about special needs


•  Learning needs assessment – and follow-up


•  Coat of arms



(20)In this section the practical implications of 
 these three elements will be presented, linking 
 them to the practice of human rights education.


LEARNER-CENTRED EDUCATION 


When we look at human rights education 
 through a pedagogical lens we can find strong 
 links to emancipatory or critical pedagogy 
 represented, amongst others, by Paulo Freire 
 (1921–1997).13 Based on his work with Brazilian 
 peasants in the 1970s and 1980s, Freire aimed 
 to teach his learners not only to read and write; 


he also taught them to look critically at society 
 and its power relations and fight inequality by 
 acting for themselves and taking responsibility 
 for their own actions. The critical consciousness 
 Freire wanted to create was therefore not just 
 an awareness of society, but also a conscious 
 willingness to act and change society. The 
 learners had to learn this in an interaction 
 between reflection and action that incorporated 
 experiences from their new status and skills. 14
 Freire’s ideas build upon the progressive and 
 experiential pedagogy, represented by earlier 
 theorists such as John Dewey (1859–1952). 


These pedagogical approaches challenged 
 the former understanding of learners as 
 being like ‘empty vessels’ that can and should 
 be filled with knowledge transferred by the 
 teacher – also called petrol station pedagogy. 


Instead, the knowledge and experiences in all 
 learners backpacks should be respected, and 
 learning seen as a dialectical process between 
 the learner and his or her context. The focus 
 is thus on learner-centred education where 
 educational processes take participants’ needs, 
 abilities and interests as their starting point, 
 with the teacher as a facilitator of learning. What 
 the learners are to learn should be meaningful 
 to them, and they should take an active part in 
 learning and be empowered to act. 


The practical implications of a learner-centred 
 education methodology is that educators 
 1.4 BEST PRACTICES IN EDUCATION 


Seen in an overall perspective, successful 
 education is based on three elements:


BEST PRACTICES IN EDUCATION
 1.   Learner-centred  Education


2.  Proper Learning Methods 


3.  Good Planning and Management 


Learner  
 Centered
 Proper Learning 


Methods


BEST  
 PRACTICES IN 


EDUCATION
 Good Planning  


& Management
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PROPER LEARNING METHODS


Instead of conducting traditional lectures, 
 critical, progressive and experiential 


pedagogical approaches promoted interactive 
 learning methods, with a focus on dialogue and 
 providing learners with hands-on experiences 
 to help them seek information and solutions for 
 themselves. 


These methods are also highly valued today 
 and can be found in various versions. They 
 have been updated on a continuous basis and 
 adapted to present day conditions. Besides 
 their ability to produce learners who can act 
 upon what they have learned, interactive 
 methods are also found to increase retention 
 rates – learners simply become better at 
 recalling what they have learned, the more 
 interactive or participatory the methods that 
 have been used. 


need to base their approach on participants’ 


backgrounds, contexts and qualifications 
 when planning and implementing educational 
 sessions. To do this you need to know your 
 learners and their contexts well. This is why you 
 should conduct a background analysis before 
 your course or session starts and make a needs 
 and interest assessment as part of your opening 
 session. Try to organise your session and course 
 so it follows your learners’ logic and needs, and 
 not an internal ‘subject logic’ or ‘professional 
 logic’. Remember that our interest in a subject, 
 and our ability to understand and apply what 
 we have learned, increase when examples are 
 close to home and our view of reality. For this 
 reason, you should strive to use examples that 
 can make the global local, and the abstract 
 concrete; examples which are relevant to 
 the learners’ social context and which they 
 can connect to themselves, their families, 
 communities and countries etc. 


LEARNING PYRAMID


Teach others
 Discussion


Lecture
 Average student retention rates


Reading
 Audiovisual


Demonstration


Practice doing
 90%


75%


50%


30%


20%


10 %
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 See
 Hear
 See & hear
 Do


STUDENTS REMEMBER


0%  20% 40% 60% 80%


Although educators need to include interactive 
 and participatory methods in sessions and 
 courses, it should be done in accordance with 
 the needs of the participants and their contexts, 
 and while balancing content and process. The 
 educator needs to vary the use of methods, 
 and to determine at what time facts should be 
 presented, and when to use methods that allow 
 participants to apply the facts and think them 
 over. Balancing the programme and selecting 
 which methods to apply, depends on the 
 following factors: 


•  Education programme/session learning 
 objectives


•  Participants’ learning needs and backgrounds


•  The need to keep the attention of the 
 participants over a specific period of time


•  Time at your disposal, the number of 
 participants, availability of equipment, etc.


GOOD PLANNING AND MANAGEMENT
 In order to be able to apply learner-centred 
 and effective learning and appropriate learning 
 methods, the educator needs to conduct good 


educational planning and management. You 
 need to make yourself familiar with the context 
 of the education programme or session you are 
 planning, the background of your participants 
 and their needs and interests. Based on this 
 you can establish the learning goals, which will 
 then guide you in your detailed planning of 
 content, learning points and course flow. Good 
 planning will also assist you in balancing the 
 learning methods used in the programme and, 
 ultimately, allow you to evaluate the outcome 
 of the whole programme. You also need to 
 be able to manage the process of properly 
 implementing your plans, in accordance with 
 your chosen methods. 


Methods for good planning and good 
management are presented in the following 
two chapters. 
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I hear it and I forget it I see it and I remember it I do it and I understand it


Old Chinese saying



(24)OVERVIEW


Well begun is half done! Just like any other kind 
 of activity or project, human rights education 
 needs proper planning. This chapter presents a 
 human rights education planning checklist you 
 can print out and use to guide your planning 
 process.15 The following pages cover the steps 
 in further detail. Although the list is made step 
 by step, the steps should be seen as interlinked 
 and it might be advantageous to move back 
 and forth between them. Furthermore in 
 Annex 1 you will find an education programme 
 preparation checklist that can help you deal 
 with the practical, logistical arrangements 
 related to these planning steps. 


A. BACKGROUND ANALYSIS


Start your educational planning with a proper 
 background analysis to uncover the interests 
 and driving forces behind the educational 
 activity you are about to plan, the practical 
 framework for the session/programme  in 
 terms of duration, number of participants, etc. 


and identify the participants and their learning 
 needs and interests.


STEP 1: CONDUCT A CONTEXT AND 
 STAKEHOLDER ANALYSIS 


A thorough analysis of the context of the 
 particular human rights education (HRE) pro-
 gramme we are to develop is essential. The more 
 we know about the context of HRE programmes 
 the better they can be developed to target 
 exact needs and thus achieve the greatest 
 possible impact in terms of promotion of human 
 rights knowledge, respect and protection and, 
 eventually, a universal human rights culture. 


We sometimes jump directly into the designing 
 of HRE programme assuming we have all the 
 information we need, as we have carried out 
 a similar type of education course before, or 
 we believe that those who have requested us 
 to do the HRE programme have provided us 
 with all the necessary information. However, 
 by skipping the context analysis we run the risk 
 of creating an HRE programme that will not 
 address the overall human rights development 
 goals, or the specific needs of the participants 
 to successfully act towards these goals and 
 thus it will not have a significant impact. If all 
 the necessary information is available, then the 
 analysis can be quickly carried out.


Starting with the human rights-based approach 
 to the programming introduced in section 
 1.3 the analysis needs to address which 
 overall human rights development goals and 
 standards the HRE programme is intended to 
 contribute towards. You will need to identify 
 what learning process or change the HRE 
 programme is a part of, and what the gaps and 
 challenges are to achieving the human rights 
 goals identified. You also need to identify 
 stakeholders and driving forces in the process 
 – including who the relevant rights-holders 
 and duty- bearers are either because they 
 participate in the programme or because your 
 learners need to learn about them. In addition, 
 you should hear or assess the stakeholders’ 


visions and analysis of the course theme. For 
 this you can refer to the international, regional 
 and national human rights monitoring system, 
 e.g. treaty body monitoring reports on the key 
 human rights themes for your programme, 



2. PLANNING 

HUMAN RIGHTS 

EDUCATION
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Planning Step
 Step 1: 


Context Analysis 
 Step 2: 


Practical Framework
 Step 3:


Know Your Participants


Step 4:


Define Learning 
 Objectives


Step 5:


Decide on Content, 
 Structure & Flow


Step 6:


Choose Learning 
 Methods & Activities


Step 7:


Set your team


Step 8: Prepare 
 Education Material


Step 9:


Prepare the Evaluation


Questions to answer


•  Who are the driving forces behind the initiation of the education?


•  What other activities will the course be a part of?


•  Who are the stakeholders and what are their interests? 


•  When, how long?


•  How many participants?


•  Venue, teaching aids, translation? 


•   What nationality, ethnicity, religion, gender, language, age, 
 education, job function, sector, experience, etc. do/should the 
 participants have?


•   What background, qualifications and experiences do/should the 
 participants have? 


•  What knowledge and interests can you build on? 


•  What resistance could you expect?


•  What is the overall objective? (Think HR principles & standards)


•   What human rights knowledge, skills, values should participants 
 master?


•   What kind of (new) practice should participants become able to 
 undertake?


•   Which themes, issues and activities will you include in the 
 programme?


•  What main points should be put across to the participants? 


•  What should the flow of the points and structure of the course be?


•  Make a rough outline of the programme with realistic timing


•  What interactive methods will you include in the programme?


•  How will you ensure variation in the learning methods? 


•   What methods will address the learning goals and learners’ 


backgrounds? 


•  How to create a safe & empowering learning environment?


•   Consider educators’ professional backgrounds, educational skills, 
 diversity


•   Ensure dialogue with and information to educators on learning 
 objectives, participants, learning methods


•  What you need/are available? 


•   In what form should it be shared? (handouts, binders, memory 
 sticks, website?)


•  Plan how to activate the material


•  What are the aims of your evaluation?


•  What are you interested in finding out?


•  Choose evaluation methods


•  Analyse and follow-up on the evaluation
 HUMAN RIGHTS EDUCATION PLANNING CHECKLIST


A. BACKGROUND ANALYSISB. PROGRAMME DESIGNVALUATION



(26)a short, one-off programme will have any 
 tangible effect if it cannot be part of any other 
 process: whether the effort is worthwhile, or 
 whether it might even be counter- productive 
 if the participants feel there is no room for 
 manoeuvre, change, or follow-up. 


STEP 2: GET AN OVERVIEW OF THE PRACTICAL 
 FRAMEWORK


Your next step is to get an overview of 
 the timing and duration of the education 
 programme. The funding available sets a 
 limit to the duration of the programme and 
 the venue, and you may need to consider 
 raising additional funds to accommodate your 
 plans. When deciding how long the education 
 programme should last, consider how much 
 time participants will be able to spend away 
 from their workplaces and homes and how long 
 their attention span is, as well as how much 
 time will be required to cover the learning 
 points and programme content you wish to 
 include.


The number of participants should not be too 
 high in order to accommodate the participatory 
 and interactive learning methodology that best 
 supports human rights education. A maximum 
 of approximately 20–25 participants suits that 
 purpose, but it also depends on the group, and 
 reports to the Universal Periodic Review, 


reports from the special rapporteurs, regional 
 reports, national reports made by the National 
 Human Rights Institutions, and NGO shadow 
 reports on all three levels. If you are not that 
 familiar with the human rights themes, or 
 country in question, speak to colleagues or 
 other stakeholders to get their advice. This 
 analysis will help you deduce which learning 
 objectives, themes, learning points and 
 methods you need to focus your education 
 programme on.


Even when the education programme is not 
 the result of an external request, but has been 
 initiated by your own organisation or institution, 
 you should still consider what context the 
 programme will be part of, and which processes 
 it will be included in, or contribute to. What 
 impact do you want the education programme 
 to have, and is it possible to reach that goal 
 if the programme is not part of a larger 
 process, project or cooperation? However, it 
 is sometimes enough to expect that a certain 
 education programme simply contributes by 
 sowing seeds for possible future changes. 


Just the fact that you have been able to bring 
 participants together and address human rights 
 issues may in itself represent a success. At 
 other times you will need to consider whether 


DIHR was asked by the Danish Embassy in Zambia to assist with conducting an access to justice 
 course for Zambian justice institutions. We have held many access to justice courses, and could 
 easily have just drawn up a programme, but the context analysis shed light on the Danida supported 


‘Access to Justice Programme’ in Zambia that the course was to contribute to, and its key elements 
 which included improved communication, cooperation and coordination among justice institutions, 
 improved accessibility, record keeping, etc. Together with an analysis of the key human rights and 
 access to justice challenges in Zambia this informed which learning objectives, themes and learning 
 points the course eventually focused on, within the broad subject of access to justice. 


EXAMPLE OF THE NEED FOR A PROPER CONTEXT ANALYSIS
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and lunch. If you are not organising the venue 
 yourself, you should be careful to follow up 
 on those who have booked it regarding what 
 facilities are available, and about what can be 
 done to meet the programme needs if the 
 venue does not accommodate any of them. 


Whatever you do, never just assume things will 
 be the way you expect them to be. 


If you need translation services you should try 
 to obtain simultaneous translation. This has the 
 advantage that the translation takes place at the 
 same time as the presenter speaks, as opposed 
 to consecutive translation which takes place 
 after the presenter stops speaking. Consecutive 
 translation makes the sessions twice as long 
 meaning it will take longer to accommodate 
 your learning points, and it will tend to be tiring 
 for all concerned, both for those who need 
 translation and those who do not. Moreover, 
 consecutive translation limits opportunities for 
 whole group discussions and participants tend 
 to participate less in discussions. Unfortunately, 
 simultaneous translation tends to be rather 
 expensive, as it normally requires two 
 translators per language, soundproof boxes, 
 microphones and headsets for all. However, 
 some translators are able to translate directly 
 into a portable microphone while standing in 
 the room listening to the participants and the 
 educator. This option makes the sessions more 
 interactive and requires less equipment. 


STEP 3: SELECT PARTICIPANTS AND GET TO 
 KNOW THEM


As educator you should try to ensure that you 
 have the greatest possible influence on the 
 selection criteria as well as taking an active part 
 in the selection of participants. Sometimes it 
 will all be up to you, while at other times you 
 will have to deal with a group of participants 
 other stakeholders have chosen. As far as your 
 influence goes, you should consider how you 
 can best apply the HRBA principle of non-
 discrimination, equal treatment & vulnerable 
 on whether you will be able work a great deal 


in smaller groups, or split the group among 
 several educators. Also, you have to take into 
 account the number of people the venue can 
 accommodate. 


The venue and facilities available for your 
 education programme will play a major role 
 in the success of the programme. Creating a 
 safe and empowering learning environment 
 is the keystone of any good education 
 programme, and it is therefore crucial that 
 the venue is appealing and welcoming and 
 that the facilities are accessible and easy to 
 use. This is especially important for education 
 programmes lasting longer than one week, as 
 the participants should feel comfortable, and 
 be able to relax and enjoy themselves. Find and 
 be quick to book a venue which is suitable for 
 participatory and interactive learning methods, 
 which can accommodate, for example, a 


horseshoe table arrangement, or a herringbone 
 arrangement, where participants can see each 
 other and break up into smaller groups. If you 
 need simultaneous translation you will require 
 enough space to accommodate soundproof 
 boxes. It might also be a good idea to have 
 adjoining rooms for group work, especially 
 for working on longer participant and group 
 assignments. 


Check the venue for accessibility. This includes 
 both the availability of public transport as well 
 as the ability of the venue to accommodate 
 people with disabilities. Check whether there 
 is wheelchair access, suitable toilet facilities, 
 sound equipment for the hearing impaired, etc. 


Find out whether there is good lighting and 
ventilation in the room. For instance, can you 
control the temperature in the room, are there 
blinds/curtains, does the venue accommodate 
the teaching aids you are planning to use 
(PowerPoint, film, sound, black or white board, 
interactive board, flip charts, etc.)? Finally you 
should check how you to order refreshments 



(28)numerically dominant groups, as there is a risk 
 that they will dominate the agenda, and leave 
 less space for other groups. 


As highlighted in the discussion in section 
 1.3, which refers to the application of the 
 principles of Participation & Empowerment 
 and Accountability & Rule of Law to education 
 programmes, it is often beneficial to include 
 duty-bearers and rights-holders – or, more 
 commonly, civil society organisations that 
 represent different rights-holders – in the 
 same education programme or in relevant 
 sessions. This will help to create both a better 
 understanding of what they often themselves 
 see as ‘opposition’ groups, and their different 
 roles and day-to-day obstacles, as well as 
 creating fertile ground for establishing relations 
 for actions and accountability measures. 


Deciding how to do this will depend on the 
 type of education programme involved. For 
 example, a course targeting the capacity 
 building of NGOs at shadow reporting 
 would naturally have NGO representatives 
 as participants, but you could also bring in 
 representatives of the state to present the 
 state reporting procedures, and discuss the 
 role of NGOs in the reporting cycle. Or you 
 could change the objective and choose to 
 conduct a joint reporting course addressing 
 both the state and the shadow reporting and 
 include both groups as participants. Based 
 on your knowledge of specific target groups 
 you might resist mixing them, because you 
 believe that inter-group discussions will be 
 unproductive and simply widen the divide 
 between them. However, do not underestimate 
 the power of personal contact, which is good at 
 breaking down barriers and creating common 
 understandings and maybe new common 
 goals and enemies. But be very careful in 
 your selection process and in thinking ahead 
 about how you will manage the programme 
 discussion sessions, group work, etc. However, 
 if you meet the requirements necessary for 
 groups discussed in section 1.3. This means 


you should consider how to establish a diverse 
 group of participants, with representatives from 
 minority and marginalised groups including 
 women, the disabled, the young and elderly, as 
 well as a representative range of racial, ethnic, 
 religious and language groups and sexual 
 orientation and gender identity. For example, 
 if the course is held for a group of NGOs you 
 can ensure that a variety of NGOs representing 
 different minority and marginalised groups 
 is invited to apply for the course, and you can 
 select a variety of NGOs from among the 
 applicants. 


You should also consider what type 
 of participants you want included and 
 whether they should be decision makers, or 
 implementers. The advantage of decision 
 makers as directors or heads of department is 
 that they can decide that the whole organisation 
 or institution should include the new learning 
 points in their strategies, plans and methods. 


But sometimes they will not know all the 
 details and challenges ‘on the ground’ and 
 will not be able to change practices. The 
 implementers, however, can change practices 
 and maybe influence decision making higher 
 up in the organisation. It can be an advantage 
 to include both types of participant from each 
 organisation/institution, but consider whether 
 the presence of a superior might inhibit the 
 participation of the implementer.


In any event, it is always an advantage to 
have at least two representatives from each 
participating institution, so they can support 
each other in the learning process while 
taking part in the programme, as well as in 
implementing the changes that need to take 
place when they return to work. Alternatively, 
you might be able to include two participants 
from the same country or type of institution or 
similar, which can support the learning process 
for participants. If possible, avoid including 
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what they will do. Also remember to include 
 questions on the participants’ special needs  i.e.  


dietary or religious needs, if they are disabled 
 or have a condition or special needs that you 
 should take into account in the planning of 
 the education programme, etc. This will mean 
 that you will not have to send an additional 
 questionnaire to gain this information to the 
 participants accepted for the course. 


When a group of participants have finally been 
 selected, your next step is to get to know them 
 better, in order to establish the themes, cases 
 and learning points that will interest and be 
 relevant to them. For this you should establish 
 their nationality, ethnicity, language, sex, age, 
 etc., but also try to find out their position, the 
 type of organisation or institution they come 
 from, their educational background and field 
 of work. It will also prove useful to make an 
 extended table of participants with a detailed 
 overview of participants’ background. This 
 information is both relevant to the planning of 
 the programme, and can provide background 
 information to presenters and for institutional 
 visits. You might also consider including 
 participants’ dates of birth in your list, and then 
 surprise them by celebrating their birthdays. 


An important reason to carry out an analysis of 
 the participants’ background is to determine 
 what building blocks of knowledge, or 
 recognition of the substance, you can build 
 on in your programme, what learning gaps, 
 and what resistance against learning you can 
 expect. While you can get an impression of 
 the first by going through the participants’ 


educational background, job function and 
 experiences, it can be more challenging with 
 the latter two. However, the context analysis 
 will give you an idea of the overall process the 
 educational programme will be part of, which 
 will be assisted by the stakeholder analysis and 
 a detailed questioning of key stakeholders. If 
 you are not that familiar with the professional 
 respect and learning further ‘trench warfare’ 


can be avoided. We will return to this topic in 
 Chapter 3 Managing Human Rights Education. 


A participant application form can be a 
 useful tool in assisting your selection process 
 and the process of getting to know your 
 participants in detail. Consider whether it 
 is useful weighed against the length of the 
 programme and the time and influence 
 you will have at your disposal to adapt the 
 programme in accordance with the feedback 
 you will get from it. In Annex 2 you will find an 
 example of a participant application form for 
 your inspiration. When adapting it to your own 
 education programme, keep it short and avoid 
 including superfluous. Ensure that you include 
 questions directed towards the applicants’ 


knowledge and interests in the programme’s 
human rights theme, and try to make them 
as specific as possible. Take the opportunity 
to promote accountability for the follow-up 
and implementation of the learning process, 
by asking for a superior’s recommendation 
and description of how the knowledge gained 
will be implemented and disseminated in 
the organisation concerned, and ask for the 
participant’s signature as a pledge that this is 



(30)Moreover, you are providing participants with 
 a clear picture of the educational goal and 
 ensuring that they understand and accept the 
 programme. At the same time you are providing 
 educators with an anchor to hold fast to in the 
 planning process and the development of the 
 contents of the programme, choice of learning 
 methods, implementation guidelines, etc. 


Work with different levels of goals including 
 the overall learning objective of the education 
 programme and sub-goals targeting the three 
 learning dimensions discussed in section 1.2. 


Define what the participants should be able 
 to understand/know, , value and do after the 
 education programme as well as to what level/


degree. Finally you should define the goals for 
 each session as well as for the modules that 
 structure the sessions. 


background of the target group, ask your 
 colleagues or the identified stakeholders to 
 help you gain a more detailed insight. 


STEP 4: DEFINE LEARNING OBJECTIVES
 When planning an education programme 
 we are often too hasty at putting together 
 interesting sessions and programme building 
 blocks. It is only natural that you want to get 
 stuck in as quickly as possible, but you should 
 not allow this to make you lose sight of the 
 overall goal-setting process. Remember your 
 obligation to apply the HRBA principle of 
 Accountability & Rule of Law as discussed in 
 section 1.3 and consider how you, by defining 
 concrete objectives, are giving participants and 
 possible donors or clients as well as educators, 
 a benchmark to measure the outcome and 
 value of the education programme against. 


In other words, you are being accountable. 


HUMAN RIGHTS-BASED APPROACH TO DEVELOPMENT PROGRAMMING (2 WEEK COURSE)
 The overall learning objective of the course is:


To strengthen participants’ competence in applying a human rights-based approach (HRBA) to 
 development programming. 


After the course participants will: 


•   Know about the human rights system and its implications for a HR-based approach to development, 
 including the core principles of: 


 Participation
  Accountability


 Non-discrimination, equality & vulnerable groups; 


 Empowerment


 Linkages to the human rights framework 


•   Value human rights as both means and an end for development processes, and value the human 
 rights system, standards and principles as a framework for development processes


•   Have the skills to use a HRBA in the programming and implementation of their own projects. 
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